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Part 2: Promoting Social and
Emotional Learning for Acader
Success (SELAS)




JoyDryfoos Adolescents at Risk:
Prevalence and Prevention

The program designers tend to s
with a specific problem behavior
addressing that problem, come t«
understand the importance of a

broader more holistic approach.
- Dryfo0$1990, p. 235)
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What is Social and Emotional Learning

Social and emotional learning (SEL) Is a pr
through which children and adults learn to

recognize and manage emotions, demonst
care and concern for others, develop positi
relationships, make good decisions, and be
ethically, respectfully, and responsibly.



SEL Is a Procesd Acquiring
Knowledge, AttitudeandSkills
Related to Five Core Competencies

Recognize oneds emotions,
values, strengths, and
limitations

Manage emotions
and behaviors
to achieve

onebdbs goal's

Make ethical,
constructive choices
about personal and

social behavior

Show
understanding
and empathy for
others

Form positive
relationships, work
In teams, deal effectively
with conflict




The Guidance of 20 Superintendents (2

Change your name
Establish standards

. Work with leaders

AW N R

Develop feasible, actionable
assessments




SEL Improves Academic Outcomes

A Attitudes
A Motivation, commitment BUILDING
) . ACADEMIC
A Behaviors SUCCESS ON
. L _ Social and
A Participation, study habits Emotional
Learning

A Performance WHAT DOES THE RESEARCH SAY?

A Grades, subject mastery




Zins, Weissberg, Wang, & Walberg (2C
Synthesis of Top 10 Findings

Safe, caring, and orderly environmanésconduciy
to learning.

Caring relations between teachers and student:
foster a desire to learn and a connection to sch

Socially engaging teaching strategsegh as
cooperative learning and proactive classroom
management, focus students on learning tasks.

When thenstructional contens made more
Interesting by applying SEL to reflecting on the
students are more engaged.




Zins, Weissberg, Wang, & Walberg (2C
Synthesis of Top 10 Findingsontinued

Whermpeer normsupport academic performance
students try harder.

Wherteachers and families work togetiwer
encourage and reinforce learning commitment,
engagement, and positive behavior, students d

When students ardtawareand more confident
about their learning abllities, they try harder.

When students cagifmanageheir stress and
motivations, and set goals and organize themst
they do better.




Zins, Weissberg, Wang, & Walberg (2C
Synthesis of Top 10 Findingsontinued

9. Students who are aware of the tasks being ass
make responsible decisioabout completing ther
and use problem solvingraladonship
management skilte overcome barriers, they per
better and learn more.

10. WherSEL prevents higisk behaviorsuch as dru
use and antisocial behaviors, these behaviors ¢
Interfere with learning evamur with a constellatio
other behaviors that reduce effective functionin




What are the Latest Research Advances'
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“Hey, no problem!”




Does SEL programming
positively affect students?

Percentile
Outcomes Imp & (ES)
y Social-emotional skills 22 (.57)
V' Attitudes 9 (.23)
y Positive social behavior 9 (.24)
y Conduct problems 9 (.22)
y Emotional distress 10 (.24)
y Academic performance 11 (.27)

d Durlak et al. (2011)




Are SEL programs conducted by
existing school staff effective?

Teacher Researcher

of

Sociakmotional skill
Attitudes

Positive social behavior
Conduct problems
Emotional distress
Academic performance

o

XL LN

d Durlak et al. (2011)



Does the quality of implementation
affect student outcomes?

Sociakmotional skills
Attitudes

Positive social behavior
Conduct problems
Emotional distress
Academic performance

NoO Yes

d
d

o

d Durlak et al. (2011)




Longitudinal Findings from the Seattle
Social Development Project at Age 2

YMore high school graduates
YMore attending college

YMore employed

YBetter emotional and mental health

YFewer with a criminal recorc

)fLess drug selling
Cost-benefit: $2.11/student for $1 invested

d Hawkins et al. (2008)




Essential Questions
Each Community Must Answer

What do we want ol 2 3
children to be, to krg
and to be able to d& } /
when they graduate!# o R "’ >,
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How can the entire community be organized
ensure that all students reach the stated goa




SEL Conceptual Framework

Academically

/7 Successful

Coordinated

School, Family, Socialand = Healthy
and = Emotional _
Community Learning —> Good Social

Relationships

\ Engaged

Citizens

Programming




A Caring, Connected, Responsible,
Contributing Problem Solver

A STOPCALM DOWN, &\ before
you act

A Say thePROBLEMNd how yolFEEL
A Set aPOSITIVE GOAL

of lots ofSOLUTIONS

ahead to th€EONSEQUENCES
A GOahead and TRY tB&ST PLAN




lllinoisK-12
Socialand Emotional Learning Goals

Developelf Usesociat Demonstrate
awarenesand | awarenesand decision
selfmanagement interpersonal makingskills
skills to achieve skillsto andresponsible
school and life] establish and behaviorsn
success. maintain positiy personal, schoal,

relationships.| and community
contexts.




Implications for Practice & Policy

SEL works

A Multiple positive outcomes including academic
achievement

A Across grade levels and contexts
SEL Is doable

A Good results from programs run by existing
school staff

SEL needs support
A Implementation matters

A Supported by federal and state policies, leadership, &
professional development




CASELOs Natil ona
Social and Emotional Learning
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The National Initiative
for Social and Emotional Learning

. Supporsystemic SELanllaborating districts

. Conduatesearclon distrietvide SEL arttkvelop tool$o
accelerate higjuality implementamationwide

. PartnemwithSEL program providers, colleges of educatior
professional organizatiolssdte SEL

. Promotstate standards, guidelines, and policies

. Promotéederal policiethat encouragtL.

. Strategically communicédte fostewidespread demaridr
SEL as an essential pagtatation.



Collaborative for Academic, Social,
and Emotional Learning (CASEL)

CASEL was founded in 1994 to make SEL a
essenti al part of ev

A Advance theciencef SEL
A Expand effective SEL practice
A Improve federal and state policies

CASEL serves as strategist, collaborator, co

and supporter for the SEL community
AR,

www.casel.ol ¥y
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Part 4: Thoughts about Integra
SEL & PBIS




Strategies for Distrigtide SEL

Assess SEielated needs and resources

Develop SEL vision andtieng plans

Communicavathstakeholders

Align budgets astaffing

Implement professional development

Develop SEL learning standards and assessme

Adopevidenc®ased programs

y Integrate SEL wsithool, famignd community
Initiatives

y Monitor process and outcomes

y Participate in learning community with other dis

LIS,



A Coordinated Distrietide Model for
Academic, Social, and Emotional Learr

) Syztesrlgit!«datsosrotpm Coordinatemental health
ase Instruction and a - 14 healtservices

supportive school climage

Schooefamilycommunity | Afterschoodnd community
partnerships activities




Safe and Sound:
to Evidencédased SEL Programs
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